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This guide focuses on an ideation of one of your current assessment tasks. It can also be applied to design of new assessment tasks. 
A series of assessment design heuristics are used to identify whether the task meets your intentions, or whether any changes need to be made to any components of the task (e.g., description, guidelines or rubric):
· Assessment task description
· Guidelines for the students
· Guidelines for the marking team (if applicable)
· Assessment task components (e.g. what are the steps in this assessment 
· task?)
· Assessment task weighting (in relation to the overall assessment 
· structure)
· Rubric
· Feedback and feed-forward approaches.
TIPS – HOW TO USE
You can choose one or more areas of focus and use the prompts within each heuristic set to guide your thinking. 
These heuristic sets are intended to spark ideas rather than provide a checklist. You may choose to focus on one area or combine prompts across several sets. Strong assessment redesign often draws on multiple heuristics to create complementary sources of evidence of student learning.
There is no single "correct" redesign. Use the prompts to explore possibilities, test ideas, and identify changes that best support learning within your own disciplinary context.
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ACADEMIC INTEGRITY

Based on what is being
assessed, which of the tasks

could be made formative
(non-graded) and which
ones should be summative
(graded)?
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ACADEMIC INTEGRITY

In your discipline(s), what
are the advantages /
disadvantages of
incorporating oral

synchronous methods of
assessment (e.g. an oral
exam)? Would this option
suit your assessment
structure?
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ACADEMIC INTEGRITY

Which components can be
completed synchronously

(e.g. in class) versus
asynchronously (e.g. using
technologies outside of class
time)?
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FOCUS ON THE PROCESS

Incorporate a variety of ways for students to show
their process of undertaking an assessment task,

including cycles of revisions. An example could be a
visual diary in design or architecture disciplines or a
detailed research journal in science; incorporating
iterative drafts.





image7.png
FOCUS ON THE PROCESS

Examine the visibility (e.g.
can you see what students

are doing / completing) of
different steps in an
assessment task: where are
the blind spots?
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FOCUS ON THE PROCESS

Examine each component of
your assessment task and its
purpose.
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FOCUS ON THE PROCESS

What guidelines are needed
for the students to enable

them to demonstrate the
progress / stages of their
work as they undertake the
assessment task?
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FOCUS ON THE PROCESS

Could students show
screenshots from their
interactions with GenAl?
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FOCUS ON THE PROCESS

Can students show the

progress or different stages
of their work as they
undertake the assessment
task?
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SOCIAL AND SOCIETAL IMPACT

Could the collaborative tasks consider social and
societal impact and go beyond students’' immediate

context?
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SOCIAL AND SOCIETAL IMPACT

Could group work / peer review be
introduced into an assessment
task?





image14.png
SOCIAL AND SOCIETAL IMPACT

Could approaches such as working

with local communities and
industry partners be considered as
part of your assessment design?
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CONTEXT AND SPECIFICITY

Examine your assessment structure and reframe
applicable assessment tasks to be more specific,
contextual and situated (an authentic setting).
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CONTEXT AND SPECIFICITY

Consider ways to scaffold
knowledge generation in a
series of steps in an
assessment task.

E.g. what would be some of
the ways to provide
students with a structured
framework that helps them
gradually build and develop
their understanding of a
topic or concept?

How can they progressively
acquire and connect new
information? Where would
GenAl tools be useful?
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CONTEXT AND SPECIFICITY

Consider project-based
assessment task design:
could student be asked to
design and conduct an
experiment, then present
their findings and
recommendations? Or could
they analyse a detailed case
study, identify relevant
concepts and propose
solutions to a problem?
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CONTEXT AND SPECIFICITY

Could the marking criteria
in a rubric be made more
explicit and situated on
specific tasks?

E.g. how can the language
be tailored further to the
specific assessment task?
Could concrete examples or
samples of what constitutes
different levels of
performance for each
criterion be used? Does the
rubric criteria directly align
with specific learning
objectives?
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ACCESSIBILITY AND INCLUSION

Reflect on your assessment task(s) through the lens of

the Universal Design for Learning (UDL) framework to
reduce unnecessary barriers to access and inclusion.
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ACCESSIBILITY AND
INCLUSION

In what ways does my team
/ School / Department /
Faculty support
assessment-related

decisions around
accessibility and inclusion?
Can | collaborate with
colleagues on exploring
current challenges and
recommending solutions?
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ACCESSIBILITY AND
INCLUSION

Could students have a
choice of a topic of an

assessment task (e.g., they
could analyse and
synthesise findings from a
report on Topic A or Topic
B)?
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ACCESSIBILITY AND INCLUSION

Can more than one modality

form part of the task
submission (e.g. a written
report or a short video with
a set of PPT slides)?
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ACCESSIBILITY AND INCLUSION

Could the assessment task
provide options for self-

regulation, e.g., scaffolded
guidance for students to
monitor their progress?
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MODELLING OF GEN Al TOOLS IN DISCIPLINES

Consider how could you model effective, critical and
ethical use of GenAl within your discipline.
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How are GenAl tools
currently being used in
professional practice within

your discipline? How could
students critically evaluate
those uses?
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How could the modelling of
GenAl tools be integrated
into the assessment design,
e.g. synthesing information
from multiple sources and
fact-checking?

Could GenAl tools be
integrated into the peer
review, where students can
provide feedback on each
other's work, and the GenAl
tool can assist in identifying
areas for improvement or
offering alternative
perspectives?
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Is there a way to co-create
an effective use of GenAl
tools with the students?

Can this be done iteratively,
and refined as part of the
assessment cycle?
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ACADEMIC INTEGRITY

Consider the reliability and validity of your assessment

task(s) - does it form part of a consistent approach to
assessment (such as multiple time periods, cohorts,
assessors), and does it assess what it is aimed to assess (e.g.
are there any irrelevant characteristics)? (Dawson, 2023).
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ACADEMIC INTEGRITY

Re-consider the weighting
distribution of your
assessment. Typically,
cheating occurs more often
with high-stakes
assessments (French,
Dickerson & Mulder, 2024).
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